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Abstract 
Even though in the last years the necessity to teach the official language(s) to foreign students has been 
widely studied in Spain, little attention has been paid to the way in which these students should be treated in the 
foreign language classroom. For instance, it seems that it is not necessary to teach English to students from 
Anglophone countries or where English is used daily in various contexts - both highly common on the Spanish 
coast. However, the present article shows that this belief could affect negatively their personal and academic 
development. 
             Parting from a didactic intervention in a secondary school located in the area of Malaga, this article aims to 
show the needs of two students of 4th year of ESO from the United Kingdom and Belgium, for whom an adaptation 
of a didactic sequence revolving around the theme of work has been created. This adaptation does not only aim at 
improving some linguistic aspects, but also at developing other key competences and making them feel integrated in 
the classroom, becoming active subjects who are an essential component of it. 
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1. Introduction 
Diversity is part of everyday life in the classroom. As Theisen (2002) indicates, students are a reflection of our 
world, which means that the classroom is a melting pot of different abilities, cultures and even languages. That is the 
reason why students need to work with different materials and at different levels. Therefore, creating didactic 
sequences that can make the most of the teaching-learning process by involving all kind of students has become a 
challenge which requires a deep understanding of the differences between students, allowing the teacher to adjust the 
content, the process and/or the result of such process to them.  
This article is the result of an intervention with two groups of 4th year of ESO that were learning English as a 
foreign language. After analysing the assessment of a didactic sequence and some remarks that appear in the 
teacher’s journal, it was deduced that adaptations for students with English as their mother tongue (L1) or as a 
second language (L2) rather than a foreign language would beneficiate the whole group. Consequently, a proposal 
has been created and is here exposed in order to serve as an example for future interventions. 
 
2. Development 
2.1. Original sequence 
This project stems from the teaching of a didactic sequence in the class of English as a Foreign Language (EFL) 
to two groups of 4th year of ESO students at a state secondary school located on the southern coast of Spain. The 
sequence, called `Work experience’, was based on the one proposed by the textbook Macmillan Secondary Course 4 
(2006), by D. Spencer. This book helped to structure the didactic sequence although the majority of the tasks 
proposed were modified. 
The approach adopted by the teacher was a weak version of the task-based approach (Skehan, 2003), for, 
although the lessons were structured around situations rather than grammatical concepts, and tasks were abundant, 
short grammar focuses were included because, as the above-mentioned author points out, correctness and form are 
as important as tasks, regardless of the process. 
Following this pattern, different situational oral and written tasks and activities were presented to students. These 
led to a final outcome (Estaire, 1990), namely a role-play and a cover letter. In addition, a grammatical text was also 
part of the assessment. In tables 1 and 2, details about this intervention are presented. 
Table 1. Initial learning goals and assessment. 
Students will be able to: Assesment 
Talk about work 
Understand a text about work 
Understand a dialogue about personal and 
working qualities 
Final test 
Make predictions Role-play: 
dialogue using will 
Talk about future plans 
Talk about intentions 
Write a formal letter 
 
 
Cover letter 
Table 2. Initial goals per session. 
Session Students will be able to: 
 1 Describe jobs 
 2 Understand a text about summer 
jobs 
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Use three different tenses to talk 
about the future 
Understand a dialogue about 
personal qualities, and talk about 
jobs and working places 
Perform a dialogue using will, 
make and answer questions about 
the future, and learn to write a 
cover letter 
Talk about causes and 
consequences with the first 
conditional 
 
2.2. Critical assessment of the original sequence and its development. 
Once the didactic sequence described above had been carried out, it was observed that, although mixed groups 
and couples with different levels of proficiency had worked together (Bolívar, 2010 and Seligson, 2011), students 
with English as an L1 or with a higher level of proficiency than the rest had remained alienated and had not 
improved in their English skills. This problem is highlighted in the teaching journal and could be expanded to other 
groups, for the school had c.24 students coming from countries where English is the L1 or where they had been 
exposed to English with more frequency than Spanish students and had joined a Spanish school after some 
schooling years in their home country.  
For instance, the teacher remarks how F., a student from Belgium, spent his English lessons either in an absent 
mood or distracting other students. Similarly, entries about A., a British girl, highlight that she spent her lessons 
reading novels on her own. However, A.’s assessed comprehension of short texts was poor, showing that she was 
only able to read at a superficial level. Similarly, both A. and F. were incapable of composing a structured text with 
a formal register, using contractions and informal phrases (e.g. ‘and I’m like’), although this rule had been made 
explicit in previous sessions and the majority of their peers had assimilated it. Furthermore, errors of spelling and 
related to the confusion of allophones (e.g. your/you’re) were detected in their exams. As for the grammar test, they 
also obtained a low score. The fact that they could use structures such as conditional sentences in natural contexts 
but left questions which explicitly asked to form them blank whereas other classmates could answer, should make us 
question to what extent grammar and vocabulary tests are reliable to measure the learner’s performance. In fact, it 
has been suggested that metalinguistic knowledge of an L2 does not imply a correct use of it (Alderson, 1997). In 
any case, detecting these errors and working on them could be crucial to avoid future fossilization (Bley-Vroman, 
1990) and metalinguistic knowledge of the language with which they are more familiar might produce positive 
transfer (Murray & Christison, 2011) for their Spanish class. 
Thus, it would be necessary to find what aspects these students need to improve in order to encourage their 
progress as if they would have in their countries of origin. This progress would be key for them, for they revealed in 
personal interviews their desire to attend a foreign university and work in a multilingual environment after their 
school period. Consequently, it was thought that an adaptation leading them towards a B2-C1 level within the CEFR 
would help them in the future and would make them feel an important part of the class. 
2.3. Adapting the sequence 
As thorough research did not find any literature delving into this particular problem, this article tries to fill in the 
gap with a proposal. The solution that is here exposed entails an adaptation of the original sequence by changing the 
students’ goals along with their assessment, as table 3 below indicates.  
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                       Table 3. Learner’s goals and assessment. 
Students will be able to: Assessment 
Talk about work 
Write an essay 
Understand a text about jobs 
Vocabulary test 
Essay based on a 
text 
Write a formal letter Cover letter 
Behave at a job interview 
 
Role- play: a job 
interview 
 
 
Revolving around the world of work, the adaptation would imply a progressive training in comprehensive 
reading and careful writing of well-structured essays having to do with this theme. Furthermore, students would 
learn other practical skills, like how to behave at a job interview. Table 4 offers a summary of the sequence, for 
which it was decided that students would use the same materials as the others when possible and would sometimes 
act as teacher assistants to feel useful, for constantly working in different tasks could alienate them. Also, this would  
provide their peers with quality input and make use of the student’s implicit linguistic knowledge. 
On the one hand, in session 1, for example, the student will make a list with the same vocabulary as his/her peers 
and will find their Spanish translation. Then, s/he will add vocabulary s/he already knows in English and will look 
its definition up. S/he will make an outline that will be used to describe jobs which the rest have to guess. In this 
way, the student will improve his/her Spanish while working with others.  
On the other, session 2 represents another type of lesson, where the student will read the same text as his/her 
Spanish peers but will be presented different questions guiding him/her towards the identification of the main ideas 
of the text and the writing of an organised essay using that text as a model. The process of reading a text and 
summarising it alongside that of writing a formal text are practical and trigger important cognitive processes 
(Álvarez, 2012). In this sense, students do not only improve their use of English, but also acquire skills for other 
subjects and aspects of life. 
Finally, regarding assessment (as shown in table 3), the final test should encapsulate the skills acquired through 
the whole sequence asking the student to summarise a real text dealing with the main theme of the unit and to write 
a cover letter applying for a particular job. The part dealing with vocabulary makes the test differ from other 
conventional language tests because it was thought that testing the student on Spanish vocabulary could be 
beneficial in cross-curricular terms, contributing to his/her development in the rest of subjects, taught in the official 
language. However, there is not enough data yet to affirm that it has a positive effect. 
Table 4. Goals per session. 
Session Students will be able to: 
 1 Use vocabulary related to work in 
Spanish and in English 
 2 Understand a text about summer 
jobs, write a text summary, and 
write a short essay comparing jobs 
in two countries 
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Behave at a job interview 
 
Help other students prepare a 
dialogue using will 
Do a job interview and write a 
cover letter 
 
 
Help other students use conditional 
sentences  
 
Thus, it is believed that with some minor changes these students could have benefited from a major learning 
experience.  
3. Conclusion 
In summary, this article presents a proposal that arises from direct observation during the development of a 
didactic sequence and its subsequent assessment. This process revealed that students with English as their L1 or L2 
needed to advance too in the EFL class. In order to solve this problem, an adaptation based on two real persons’ 
needs has been created by changing their learning goals and those of the tasks in the most integrational way 
possible, hoping that they can make progress both from a linguistic perspective and in broader educational sense. 
 In addition, lack of similar works concerning this particular problem makes this piece of research a starting point 
for further – and necessary - investigation. For instance, once tested, it could be part of a larger project such as a 
whole curriculum featuring other adapted sequences.   
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